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Historical Backgroun. в - 
Learning is an ancient tradition in India and from times lost 
in the dawn of history the Indian people have developed various 
types of institutions to pass on to new generations the knowledge 
and wisdom gained by their predecessors. Some of these institutions 
in the form of activities associated with places of worship, of 
hathas, kirtans and folk dramas, story telling, poetic symposia etc. 
have continued to the present time and some of them which had 
come to be neglected” in the last few decades have been revived 
recently, as part of the movement of cultural renaissance. Their basic 
usefulness endures, though the form of expression may change. 

Some of these modes belong, however, to a pre-literate society. 
During the lest 150 years, there have been many changes and 
developments which have set India on the road to becoming a 
modern, literate society, responsive to technological possibilities: 
Even without the British contact, India would have taken to this 
road in due course and the progress might possibly have been more 
natural and smooth. As it is, the colonial status of India gradually 
impoverished her materially, demoralised her in spirit and made it 
difficult for her to imbibe the best in the western way of life which, 
of course, includes the way people educate themselves. 

We thus have the curious paradox that while India owes, 
among other things, many of the modes, methods and materials of 
modern adult education to her connection with the British, it is 
precisely this connection which hampered the growth of adult 
education іп India in the 19th and early 20th centuries. Indeed, the 
student of adult education in India will be struck by the fact that 
the rising or falling curve of adult education has been closely linked 
up with the fortunes of the national movement. Adult education 
prospered in India in measure as she recovered her soul and it can 
realty be said to have come into its own, to some extent, when in 
1937-38 popular Ministries took over the reins of government for 
the first time, though for a brief period only, in the Provinces. 

In 1946, the first National Government came into being. This 
historic event started a new ferment in the field of adult education. 
Educationists who had been concerned with the problem for many 
years began to look for a formula which would represent this ы» 
ferment and link it up with the new national aspirations. 1 рі ] 
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іп 1948 that the concept found adequate expression іп the Дарт 
“Social Education” which deepened and vitalised the narrower 
cept of “Adult Education,” which had so far held the field. 
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since, Adult education has been envisaged in India as “Social 
education” with its emphasis not on literacy but on better and 
completer living. 

A new formula had been found but the new hope could not be 
translated immediately into practical terms. In 1952 the scheme 
of “Community Projects” brought with it an exciting vista for the 
social educationist. The close connection between education 


and social development had been foreshadowed in the concept 
of the Indian State as a welfare state. 


provided a concrete shape for this 


Тіс Community Projects 
concept as well as an 
agency for its implementation. Fortunately, the country had men 
of vision, experience and administrative Наш who were able to 
grasp the great Opportunity so provided and the stage was set for 
integrating in a large part of the country the rather scattered work 
which was being done through various agencies in this field. ‘The 
following pages give the story of what we have been doing and what 
we are trying to do to meet the challenge of the situation that the 
National Government has inherited—a challenge to weld the people 
of this country into a compact, united, efficient and internationally 
conscious community in which the benefits of the “good life” may 
be shared by all, without discrimination on the basis of social or 
€conomic or religious differences. It is a story of patient striving 
against difficulties as well as of heartening achievements. 


The Role of Social Education 
Since the integration of the Social education movement with the 
national effort for a higher standard of life, this form of education 
has occupied a special place in the lives of the people. Its function 
is five-fold : 1 
(1) Social education aims at strengthening social harmony and 
social solidarity among the people. Social harmony and social 
solidarity are themselves things of value, but they are also geared 9 
to the achievement of larger national ends. The social harmony 


aimed at by Social education is thus a part of the dynamic social 
movement in India. 


(2) One of the essential functions of Social education is to 
j4 awaken in the people ап appreciation of the significance of the 
country’s Five-Year Plans and to enthuse them for 

it. , This reflects the faith of the Indiar 
for in a democracy economic ady. 
educational effort. 


participation in 
1 people in democratic values, 
ancement must arise out of an 
Social education will thus also ensure that 
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peoples’ cooperation in the Five-Year Plans will come from them 
not as individuals but as communities. 

(3) Since India has resolved to recover her pace in technology 
in response to the demands of modern times, it is the business of 
Social education to serve as a smooth and effective channel between 
centres of research and the homes and hamlets in which the common 
people live. It aims to bring down to the people the Benefits of 
new knowledge that is being continually created in laboratories 
and also the knowledge that is already there, but is not available 
to them. 

(4) The declared aim of all development plans in India is to 
raise the level of Indian humanity. This is Achieved not only by 
the men and, women of India achieving greater technological skill, 
but also by enlarging their minds. It is an important and tradi- 
tional function of Social education to bring this knowledge to the 
people ; especially the knowledge which concerns them deeply c.g. 
knowledge of the basic essentials of a healthy life, civic education, 
etc, As a large part of the Indian population is illiterate, literacy 
has become one of the most important programmes of Social 
education and is an index of its progress. 

(5) Men everywhere function in groups and a distinctive group 
is a cluster of men around a leader. The quality of a group is 
therefore largely a product of its leadership and if the Indian people 
have to justify their aspirations, this can be done only by improving 
the quality of leadership in the villages and towns of India. This 
is a responsibility which Social education alone can shoulder. 


Institutions of Social Education 
The five-fold role of Social education defines 115 objectives and 
programme. The objectives can be achieved only by building up 
sujjable institutions which transmute the desires and efforts of 
individuals into Ше more lasting forms of life cherished by a 
community. The following are the institutions which Social 
education workers strive to build in the country. 
(1) Literacy Classes—The following figures put into relicf the 
problem of literacy in India : 
(1) Percentage of literates іп 1951 -- 166% 
(the latest census усаг) 
(ii) Percentage of literacy if children below 
10 are excluded = въ, 200 
(iii) Literacy among шеп А. ee 2400 


- 


4 


(iv) Literacy among women 23 25 79% 
(v) Literacy in urban areas с: .. 34.6% 
(vi) Literacy in rural areas СА 64 12.1% 


The achievement of total literacy is essential if India has 9) 
make its due contribution to Ше modern world movement of 
enriching the life of men everywhere. It was almost the sole aim 
of the adult education movement in the country prior to 1948 and 
the present Social education movement has not merely inherited 
this responsibility but has also greatly deepened its significance. 
Before the advent of Community Projects there were about 40,000 
classes in India imparting literacy to nearly 400,000 people annually. 
The Community Projects have added to these figures considerably. 
During their first year of existence they added a stratum of nearly 
7,000 classes with an enrolment of about 89,000. Up to December 
1955, the Community Projects had run 75,000 literacy classes with 
an enrolment of over 600,000. 

This is a significant contribution towards the 
liquidating illiteracy. Yet it is hardly enough to evoke 
self-congratulation, for it must be admitted 
momentum of the literacy effort in the country 
quate in the face of the challenge presented by th 
humanity in India. There is no doubt, 
in general and the Community Projects i 
be greatly intensified to achieve total literacy for the Indian people. 

(2) Community Centres. —Sometimes literacy classes develop into 
follow-up groups and these into community centres. A community 
centre essentially provides a meeting place for the community. This 
is the obvious purpose, but the hope is that the community may 
by this means develop an esprit de corps. Community centres in 
India perform one or more of the following functions : 

(a) They provide a meeting place for the people. Y 

(b) They sponsor or provide a home for certain cultural and 
recreational activities. Sometimes film shows may be 
held there. 


problem of 
a mood of 
that the present 
is woefully inade- 
е mass of illiterate 
the work in the country 
n particular will have to 


(c) They serve as information rooms, 
as with particular reference to the 

(d) They provide facilities for indoor 

(е) Some discussion groups hold 
community centres, * 


(£) Some community centres also provide facilities for adults 
learning certain crafts and hobbies. 
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(е) Debates, lectures, (poetic) symposia are also held in 
community centres. 
(h) They house the public libraries of their communities, 


Most community centres fall far short of this total pattern of 
activities and content themselves by serving only as recreation centres. 

Community centres have been set up in India under various 
programmes. Some of them have been set up by private agencies. 
Most of them have been set up by the agencies responsible for 
Social education іп а particular area, for example, the State 
Education Departments. An overwhelming majority of community 
centres under this category have been set up, in the development 
blocks in the Community Projects and National Extension Service 
areas. Up 14, December 1955, nearly 63,000 community centres 
were set up in about 800 development blocks in the country. 
These community centres organised 169,000 programmes, mostiy 
recreational. 

The Ministry of Education have also encouraged the organisa- 
tion of community centres under some of their schemes. In the 
first place, they have encouraged the utilisation of schools as com- 
munity centres after school hours. Secondly, they have encouraged 
the setting up of model community centres in special areas. These 
have been fairly successful. During the First Five-Year Plan ending 
31st March, 1956 nearly 454 schools began to function as school- 
cum-community centres and 160 model community centres were 
set up. 

Some of the best community centres have been set up in the 
Units of the armed forces of India and specially in the Army. 
Every Unit has an Information Room with newspapers, charts, 
posters and daily news bulletins and offers accommodation for 
filmhows, listening groups, drama parties, debates, symposia, brains 
trusts, etc. and also serves as a hobbies and handicrafts centre. 

(3) Youth Clubs etc.—As we said earlier, one of the important 
roles of Social education is to stimulate the people to give of their 
best to the development of the country that is now taking place 
through its Five-Year Plans, and we seek to achieve this through 
community effort. With this aim in view Social education workers 
have tried to raise local groups and induce them to adopt certain 
programmes. It is intended that these groups will replace the 
obsolete and yet tenacious caste groups and organise the community 
in accordance with the needs of the times. Most groups when once 
established achieve a role in their communities which goes beyond 
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that of Social education. 


Nevertheless, it is an essential part of 
the Social educa 


tion movement to increase and vitalise these groups. 

Some of the groups, such as cooperatives, panchayats (village 
self-governing councils) and vikas mandals (development councils) 
really lie on the fringe of the Social education movement. Once 


they are set up they have an independent life of their own. There 
are, howeyer, other groups with w 


intimately concerned. These are th 


Youth groups start mostly as groups interested in games and 
sports. While, therefore, formally speaking, their work lies outside 
Social education Proper, yet they have a deeply Social educative 
import inasmuch as they teach youth new ways of group life. 

Some youth groups or youth clubs take on various functions 
he life of the community. In the form of Gram Raksha Dals 
They are responsible for protecting the village against outside anti- 
social elements and obnoxious beasts. Under the name of Young 
Farmers’ Clubs they have been responsible for undertaking agriculture 
or allied projects and have done some of the most remarkable work 
in the field, especially in the Punjab. 

Work with women is perhaps the most difficult work in the 
country because of the backward social status of women and a great 
dearth of women workers. As far as possible each Development 
Block is given a woman Social education organiser. She is 
expected to organise women in mahila samitis (women’s clubs or 


associations) to carry on as much as possible of the following 
programmes :— 


hich Social education is more 
е youth and women’s groups. 


in t 


(i) Meeting of village women for bhajans (singing of hymns) 
and songs. 


(ii) Social functions and celebration of religious festivals, 
(iii) Talks and discussion groups for improvement of hy mes 
and child welfare. 

(iv) Introduction of smokeless chulahs (hearths). 

(v) Knitting, tailoring and other craft work. 

(vi) Maternity welfare. 

(vii) Nutrition and balanced diet, 
(viii) Mother craft. 

(ix) Elementary household skills, 

(x) Common medicines. 

(xi) Kitchen gardening and home economics. 

(xii) Home decoration and clean house drives, 
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(xiii) Literacy among women. 

(xiv) Games for women. 

Most youth and women’s groups have been set up by Social 
education workers in the Community Projects and National 
Extension Service areas. Up to December, 1955 nearly 800 
Development Blocks had organised about 53,000 units of peoples’ 
organisations which included groups to be mentioned later on. 

(4) Libraries.—Both as a follow-up of literacy classes as well as 
institutions important’ іп their own right for the education of the 
masses, libraries have pride of place in the Social education 
movement. At present the library service of (һе country is very 
poor. We have nearly 32,000 libraries іп “һе country—most of them 
small and stagyant collections of books attached to Social education 
centres or other institutions. Between them they have hardly one 
book for every 50 of our people and ten persons are estimated betwee 
them to read one book in a whole year. After a brief spurt of 
activity these libraries lapse into a state of inactivity and oblivion. 

In order to knit them together into a cooperative system, the 
Government of India sponsored a scheme for the establishment of 
District and Central State libraries. The District libraries. will 
serve the towns and villages in their respective areas, either inde- 
pendently or through the existing small library units. Similarly, 
State libraries will support District libraries and perform functions 
which only State libraries can perform. 

During the First Five-Year Plan, i.e. up to the end of March, 
1956, nearly seven States decided to set up their State Central libraries 
and about 100 districts have obtained their libraries out of a total 
of 320 districts in India. It is hoped to complete, or very nearly 
complete, the programme of giving every State and District in India 
its /{brary by the end of the Second Five-Year Plan. Recently, a 
Lil‘rary Committee was set up to study the library situation in the 
country and recommend measures which the Government of India 
may adopt to quicken the pace of library development in India. 

The Delhi Public Library deserves a place even in this small 
pamphlet as an inspiring example of cooperation between Unesco 
and Government of India in providing an urban public library 
service which will act as a model for such service in South-East Asia 
generally. 

We may also mention, though only in passing. the role of 
museums in Social education. Some of them, notably the National 
Museum, Calcutta, are doing great work in disseminating accurate 
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and scientific knowledge among the masses in a form which the 
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latter can assimilate. A museum movement for the country—it 1 


an attractive idea. But its realisation belongs to an unpredictable 
future. 


5. Other Organisations—Lastly, there are the miscellaneous 
types of organisations which the Social education workers in the 
country are sponsoring. These are set up for celebrating national 
festivals and other important days (e.g. the Social Education Day) 
exhibitions and melas (educational fairs), as well as programmes of 
collective manual labour for the benefit of an entire community. 
The latter type of programme has been a fair success in the country. 
The curse of the Kosi River in India which used to flood its basin 
every year with the loss of thousands of lives and much property 
is well known. The River has been controlled during the last two 


-years partly by the collective labour of the people who have, so to 
speak, established a Kosi trad 
sponsor. 


ition which Social education aims to 


Methods 


As the emphasis in Social education is on education through 
the organised community, the Social education methods at present 
dominant аге those requiring the cooperation of learners and 
teachers. Of course, classes with the teacher domin 
in the field of literacy. Similarly, in most lectures, talks, filmshows 
and radio-broadcasts learners play a passive role, But more and 


more active participation of adults is encouraged in Social education 
activities. 


ant, continue 


We may here name four types of such methods. First, in many 
places radio-listening groups have been organised. Again, dis- 


cussion groups are fast becoming a favourite technique of 


Social 
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education. 


Demonstrations are taking an increasingly impot‘ant 
part in education, health and agriculture, 
the commencement of the Commu 
tions have been held by vill 
of agriculture alone. 


. For example, since 
nity Projects 11,29,000 demonstra- 
age level workers and others in the field 


Excursions have been a well-trie 
intelligence of the soldiers i 
if anything, with greater е 
also been adopted by Socia 
Projects. Sometimes farm 
worthwhile projects in w 


d method of awakening the 
п the Indian Army and this continues, 
mphasis than before. This method has 
1 education organisers in the Community., 
ers are taken on a sight-seeing trip to 
hich they are interested. In general ex- 
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cursions are gaining more and more importance in the Indian 
educational scene, both because of their educative value and because 
they rouse national consciousness by bringing people to see the efforts 
of their compatriots in other areas and take a collective pride in 
the achievements of our people. 


Materials 

We will mention here three types of materials at une being 
widely used in Social,education : the radio, visual aids and printed 
material. 

(i) The Radio—All India Radio functions essentially as a 
Social educational institution. Programmes for women, children, 
farmers and уШаветз in general and industrial workers аге broadcast 
from 22 centies in the country in English and in local languages. 
The programmes comprise talks, dramas and features. An interest- 
ing development recently has been the organisation of Farm Forum 
programmes. In the Farm Forum centres listening groups are 
organised under local leaders. Discussions follow the programmes. 
Recently, again, there has been a noticeable increase іп rural 
programmes and the work of the Community Projects. During 
1953-54 a total of 4,335 programmes were broadcast from the various 
stations in the country. 

At the receiving end there are about 900,000 domestic radio 
sets in the country. Education Departments, either from their own 
funds or from external aid, have set up community sets in many 
schools and Social education centres. For example, Delhi State has 
been able to instal a radio in almost every one of its 300 odd 
villages. The Ministry of Information and Broadcasting have set up 
nearly 22,000 community sets all over the country by sharing the 
expenditure on the radio sets with State Governments. 

/ (ii) Visual Aids—Exhibitions and filmshows have always had 
their place in Social education—and more so since Independence. 
For example, in 1951-52 the States reported 4,000 film and filmstrip 
shows and the number rose to 4,600 next year. During 1953-54 
more than 6,000 shows were reported. And these are the findings 
of very imperfect statistics. In the first place, not all the State 
Governments have reported and, in the second place, the figures 
ignore filmshows organised in the Community Project areas through 
the efforts of the Community Project staff. 

Up till March 1956 the Community Projects had distributed in 
different States 20 fully equipped mobile cinema vans, 335 fully 
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equipped trailers and 208 magic lanterns and filmstrip projectors. 
Further, some States have good audio-visual departments to support 
their programmes of Visual education. 


Some States have also their own film libraries. But the premier 
place in this respect is held undoubtedly by the Central Film Library 
in the Central Ministry of Education. The Library has more than 
2,000 educational films and an almost equal number of filmstrips. 
During 1955-56, 9,841 films and filmstrips were loaned out from the 
Library to about 800 members, which came trom educational insti- 
tutions and social welfare organisations all over the country. 


India is one of the leading countries in Ше world in the pro- 
duction of films of various types. During 1953-54, the Films 
Division of the Government of India produced 20«locumentaries 
and 110 newsreels. It has a programme for producing 12 educa- 


ional films every year. Besides, some of the States produce their 
own films. 


Apart from this there are more than 3,000 cinema houses in 


the country catering for more than 600 million people a year. Only 
about 20% of the cinemas lie in cities with a population of 100,000 
or over. y 


Exhibitions are now reported in increasin 
education reports. Some of the State Governments have mobile 
units for taking exhibitions round in their areas. 
Projects the melas (fairs) and the festivals provide 
for exhibitions on Health, the Five-Year Plan, 


Community Projects and other subjects of importan 
welfare. 
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Charts and posters are also now gaining importance in Social 
education. Many State and Central Government Departments, are 
turning out their own posters and charts and making ЕТТІ 
of them. Some private publishers аге also venturing in the field. 


(3) Literature-From the outset of 


the present phase of Social 
education movement, 


» it was realised that literature would be the 
most extensive and most convenient device for awakening the social 
and national consciousness of the people, in moulding their minds 
and endowing them with the needed skills. But the need for such 
literature was matched only by the great dearth of it. In 1950, the 
Government of India took the first step in increasing the volume and 
quality of Social education literature in Cooperation with the Idara- 
Talim-o-Taraqqi. ‘Easy-to-read’ Pamphlets on а variety of subjects 
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were brought out. This was warmly welcomed by various States 
and private publishers were tempted into the field. 

The problem then remained of improving the quality of such 
literature. The Government of India in cooperation with the State 
Governments have taken a few steps in this direction. Firstly, 
every year prizes are offered for good books for neo-literates in every 
regional language. In 1955, 42 such prizes were announced—37 of 
Rs. 500 and five of Rs. 1,000 each. At the same time prize-winning 
books are bought in bulk as a form of encouragement to publishers. 
Secondly, apart from prize-books, good books for neo-literates in Hindi 
are purchased in bulk, the State and the Central Government 
dividing the costs equally and the Central Government in addition 
paying the transportation and packing charges. Thirdly, an effort 
is made to train prospective authors through literary workshops. It 
is proposed to organise four such workshops a year. Fourthly, the 
Ministry of Education have their own programme for bringing out 
model Social education literature and assistance is given to State 
Governments to sponsor similar programmes. A National Book 
Trust has been set up to produce outstanding books cheap and in 
large numbers in all the regional languages of the country. Regional 
Book Trusts will supplement the work of the National Book Trust. 

Many State Governments and semi-governmental Social educa- 
tion institutions have brought out good literature for adults and 
the demand for this literature is growing every year. 

Both State and Central Governments, as well as Social education 
organisations, are bringing out literature for workers. The Ministry 
of Education have published “Teachers Handbook of Social 
Education”, that has run through three editions, and some pamphlets. 
The next five years will see more of this type of literature coming 
out bf the Ministry. The Community Projects Administration has 
brought out its Social Education Manual for the Social education 
organisers and a Manual on Information and Community Centres. 
Various State departments and Social education organisations have 
also brought out Guide Books for their workers. Many State Govern- 
ments are also bringing out fortnightly or monthly periodicals on 
Social education. Some of these are meant purcly for adults, while 
others cater both for adults and for Social education workers, 


Organisation 
Social education work in India is being done by: (a) Voluntary 
organisations, which sometimes receive aid from the Government; 
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(b) Semi-governmental organisations, like the Bombay City Social 
Education Committee and the Mysore State Adult Education 


Council; (с) the State Governments; and (d) the Government of 
India. 1 


Voluntary organisations for the most part run literacy classes. 
Very rarely do they take up work in Civic and Health education. 
Semi-goyernmental organisations have a proud record of work in 
India. The work of the two associations mentioned above has gained 
International recognition. It covers almost all facets of Social 
education as we know it in India. The Indian Adult Education 
Association has by its numerous activities richly deserved the leader- 
ship it has Providedsto Social education workers all over the country 
for the last two decades. 


The State Governm 


т 
ents have at present an almost diarchical 

Тһе Education Departments continue 
their Social education work along the old lines, while the Community 
Projects have taken up with vigour the new aspects of Social 
education. The diarchy has to be resolved and several State Соу- 
ernments are making a serious effort to bring Social education work 
under one authority, if not under one administration. 

By far the most important Social education work in the States 
is done in the Community Projects and National Extension Service 
areas. Originally, each Community Project, consisting of three 
Development Blocks, had a provision of Rs. 7.5 lakhs for education, 
out of the total budget of Rs. 65 lakhs. A substantial part of this 
went to Social education work. In the later pattern of Community 
Projects each Development Block has a provision of Rs. 50,000/- 
for Social education for three years, out of a total budget of 
Rs. 1,500,000. This excludes the salary of Social education staff. 
Similarly, each National Extension Service Block has a provisien of 
Rs. 25,000 for Social education out of a total budget of Rs. 7,50,000. 

In the Government of India various Ministries have their own 
Social education Programmes for their employees. Some of them, 
like the Railways, have their literacy programmes. Mostly, however, 


the programmes are confined to Visual education through filmshows, 
some entertainment, classes fo; 


г women in crafts of interest to them, 
and rudimentary library work 


The most important work by any of the Central Government 
Departments is, of course, done in the Army. Illiteracy has been 
all but wiped out in the Army. There is also provision for higher 
educational examinations leading up to the First Class Army 


в 
3 
қ 


The Central Ғат Library 
Central Ministry 
more than 2 


” the 
of Education has 


- 000 educational films and 
an «он equal number of filmstrips 


13 


е. e ` 
Certificate of Education, which is equivalent to the Matriculation 
examination of the Universities and Boards of Secondary Education. 
In all Units there are Information Rooms which are good community 
centres. The soldiers are also given general education through 
excursions, talks, etc. The work in the Navy and Air Force is of a 
similar nature, though not on the same scale as in the Army. 

The Ministry of Education is responsible for the coofdination 
of Social education work throughout the country and in providing 
leadership in ideas. Ih this respect its work is five-fold : 

(a) The Ministry initiates Social education schemes. It does 
this work in cooperation with the Planning Commission and 
sometimes Community Projects. During the First Five-Year Plan 
the Ministry igitiated schemes of Janata Colleges (of the type of 
Folk High Schools), community centres and library services, It 
also requested the State Governments to appoint District Socia! 
Education Organisers to bring Social education work in a district 
under one authority. During the Second Five-Year Plan many of 
these schemes are being continued and fresh ones added. 

(b) The Ministry also coordinates the work of Social education 
in the country. This is done in two ways. First, reports of work 
on the schemes initiated by the Ministry are called for from State 
Governments. Reports of Social education work in general in 
various States are also called for by the Centre. Secondly, through 
Advisory Board of Education and sometimes through 
ad hoc conferences and meetings, the various State Governments are 
brought together to consider common problems in the field of Social 
education. Recently, a Standing Committee of the Central Advisory 
Board of Education on Social Education has been set up for this 


Purpose. 

(с) The research projects ‚are mostly undertake го! 
Social education agency ог апу other educational institution. The 
Ministry has recently completed a project in research in spoken 
Vocabulary in the Delhi area. This was undertaken through the 
Central Institute of Education. Another project in the Institute, 
about to be completed, pertains to the production of reading mate- 
rial for the first three grades of neo-literates. Another project on 
the survey of Social education literature is under progress through 
the agency of Таата-Тайіт-о-Тата441. Various other projects are 
under consideration by the Ministry. 

(4) The Ministry gives grants to voluntary organisations and 
State Governments for their Social education work. During the First 
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Five-Year Plan Rs. 1,43,26,114 were given to State Governments Гог 
the various schemes sponsored by the Ministry of Education and 
taken up by them. These schemes have been mentioned сагПег in 
this report. Similarly, a sum of Rs. 21,48,264 was given to voluntary 
organisations for their Social education work during the First 
Five-Year Plan, 

(е) The Ministry of Education has taken special interest in the 
training of Social education workers. One of the schemes in the 
First Five-Year Plan pertained, to this. Some of the literature 
published by the Ministry has that as its objective. Again, the 
Ministry aids or sponsors seminars in the field of Social education. 
It took special interest in the National Seminar on Libraries 
organised in September-October, 1955, by the Indian Adult Educa- 
tion Association. Again, in cooperation with the Mysore State 
Adult Education Council, a seminar was organised for the Janata 
College workers in February, 1956. The Ministry is shortly setting 
up a National Fundamental Education Centre for training higher 
staff in the field of Social education, . 


Personnel 

Trained personnel 15 essential for supporting the Social educa 
tion institutions mentioned in section III above. Seven types of 
personnel may be mentioned here. 

(a) There are the local voluntary workers in villages, towns and 
cities of India, who devote a part of their time to work in some 
aspect of Social education in their spare time and without payment. 
Recently, more and more emphasis has been placed on the need to 
raise the quality and quantity of such workers. The community 
development schemes in India make this one of their essential aims. 
Not only are such workers necessary for the fulfilment of our 
Five-Year Plans but they һауе also &entually to take up the work 
now being done under the Government's aegis. 

(b) Then, there are the part-time workers. A most important 
section of these workers are the Primary school teachers. An over- 
whelming proportion of literacy work is done by these teachers for 
some remuneration. In fact, in some States they are required to 
do this work as a part of their official duties. It is estimated that 
nearly 4% of Primary school teachers devote some of their time to 
this work. 

(c) In the well-organised Development Blocks the Village Level 
Workers are responsible for primary contacts with the people in 
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the field of Social education, as in any other field. At the end 
of December 1955, 11,325 Village Level Workers were on their jobs 
in the country. 

(d) It is, however, the Social Education Organiser who is now 
the backbone of the Social education personnel of the country. 
Each Development Block, consisting of about 100 villages, has two 
Social Education Organisers as part of its permanent syaff. The 
Organiser is trained for his job and is launched with ‘a definite 
programme. He is expected to execute programmes at three levels 
of intensity—a maximum programme in the village which forms his 
headquarters,’ a fairly comprehensive programme in each of the 
villages which is the headquarters of the Village-Level Worker and a 
minimum programme in the remaining villages under his charge. 
It is expected that between them the two Social Education Organisers 
will achieve in three years the following targets in their Block :— 

(i) 25 literacy centres. 
(ii) Libraries in 11 villages and 20 circulating library sets. 

(iii) Well-organised cultural and recreational activities in ten 
villages. 

(iv) Bhajan mandalis in every village. 

(v) Exhibitions to be organised in ten villages every year. 

(vi) Melas to be organised at two or three central places in 
the Block once a year. 

(vii) Welfare activities in ten villages. 

(viii) Playgrounds in ten villages. 

(ix) Youth welfare activities in ten villages. 

г (x) Gram Raksha Dals (youth clubs devoted to protec- 
tion of villages from anti-social elements and beasts) in 
every village. 

„ (xi) Women's welfare activities іп ten villages—if a woman 
Social Education Organiser is available. Otherwise, only 
the Bhajan Mandalis to be organised in every village, 

(xii) Child welfare activities in ten villages and children’s 
clubs in all villages. ! 

(xiii) Training at least three local leaders from every village 
in the Block. 

(xiv) A radio set in ten villages. 

(xv) The visit of the mobile unit to at least ten villages every 
month. 

(xvi) The organisation of a model community centre and ten 
ordinary community centres in the area and some meeting 
place in every other village. 
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"АС the end of December, 1956 there were 1,696 Social Education 
Organisers on their jobs in the various Development Blocks in the 
country. $ 

(е) The staff in Education Departments in the States supervise 
Social education work. Sometimes Inspectors of Schools are expected 
to do this work. The Departments may be staffed to do Visual 
educatior among adults. 

(В District Social Education Organisers: In the original 
Community Projects Areas, consisting of* three Blocks, each 
project was given a Chief Social Education Organiser in addition 
to six Social Education Organisers. Later on 
abolished and the Ministry of Education 
Governments to appoint District Social б 
cach district. Nearly 70 of the districts had their District Social 
Education Organisers by the end of the First Five-Year Plan. It 15 
expected that all the districts will have their Organisers by at least 
the end of the Second Five-Year Рап. 

The work of the District Soci 
In the first place, they will act 
work done in a district in or o 


this post was 
asked the various State 
Education „Organisers in 


al Education Organisers is twofold. 
as administrative heads for all ne 
utside the Development Blocks an 
act as administrative channels trom Education Department 10 SER 
Education Organisers. Next, they are expected to advise the та, 
Education Organisers on the more difficult problems which they face 
in the course of their work. 

(6) Each State has also been requested to appoint Вера 
Directors of Public Instruction or Deputy Directors of Education for 


Social Education to supervise, control, plan and guide Social educa- 
tion work throughout the State, 


The Training of Social Education Workers 


The various types of personnel enumerated above and other 
workers in the field of Social education can do their work with 
understanding, intelligence and efficiency only when they are trained 
for it. The State Education Departments, the Community Projects 
Administration and the Ministry of Education regard this training 
work as most important for the success of Social education in ШЕ 
country. We will mention here seven types of training institutions 
or devices being utilised in the country for this purpose :— 

(i) The most important institutions for training local leaders 
are the Janata Colleges. Hitherto the Janata Colleges have been 
working more or less as experimental and even explorative institu- 
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tions. Recently, however, а Seminar was held on the 
and Functions of Janata Colleges and it is hoped that as f 
the Seminar the curriculum of the Colleges will be stabilised and 
made uniform in all the States in the near future. Itis expected that 
the Janata Colleges will fulfil the following objectives :— 
(a) Inculcate in trainees the right social outlook. 
(b) Provide cultural leadership to village communities. 
(c) Strengthen social organisations to meet the ecvhomic and 
social tasks which the Indian people are now facing. 
(d) Sustain the morale and strengthen the purpose of the 
people in executing their task. 
(ел Act as an intellectual leaven in the, minds of the Indian 


people. 

The residential approach is an essential part of the work of 
Janata Colleges. 

(ii) The same purpose, that is to say, the training of local 
leaders, is served by one-week or two-week camps organised by 
Social Education Organisers in their respective areas. A mention of 
this has been made in the Social Education Organisers’ programme. 

(iii) Almost -all State Education Departments organise short 
courses for the training of literacy teachers. During 1953-54, over 
were trained in this way. Recently, in cooperation 
a scheme was worked out to train 42,000 
he next five years for a comprehensive 


4,000 teachers 
with the Ford Foundation 
teachers in the course of t 
course of Social education. 
(iv) The Government of India have been sponsoring Literary 
Workshops since 1953 for Ше training of authors for producing 
reading material for neo-literates. About eight Workshops have 
been held so far. Each Workshop trains about 20 to 25 authors for 
earning the techniques of writing 


a period of a month. Besides 1 
tor neo-literates the authors are also expected to produce some 


reading material during the period of the workshop. 
(v) Both the State Education Departments and the Government 

of India hold short courses ОГ seminars for training some types of 
Social education workers. The Janata College Seminar held in 
February, 1956 has already been mentioned. During the last three 
or four years the Ministry has held or sponsored or joined іп fott- 
seminars for the training of audio-visual workers. / 
(vi) The most important institutions for training | Pial 
education personnel are, of course, the Social Education Organisers 
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Training Centres, even as the Social Education Organisers are the 
most important part of the Social education personnel. Recently, 
the number of such Training Centres has been increased from five 
to nine and it is expected that the tenth Centre will begin func- 
tioning shortly. Each Centre trains two batches a year in two courses 
of five months each. Each batch consists of 60 to 80 persons. 
The syllabus includes the whole gamut of work in the Community 
Projects, With special emphasis on the content, techniques, methods 
and materials as well as administration of Social education. 

(vii) The Ministry of Education has set up in Delhi a National 
Fundamental Educational Centre for training higher personnel in 
the field of Social education, such as the District Social Education 
Organisers, the Principals of Janata Colleges, etc. Unesco has 
extended its cooperation and assistance to this Centre. 
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Conclusion 

We have described very briefly the organisation and the working 
of Social education in India. We have seen that this movement has 
before it definite ideals. It is of the nature of ideals that they are 
never fully achieved. People can realise them only in terms of their 
striving and capacity. It is, therefore, not possible to measure the 
achievements of Social education in any mathematical terms, except 
perhaps in a limited way in the field of literacy. However, those 
who have their finger on the pulse of the masses are of the view 
that the Social Education Movement has come to occupy an integral 
place in the country’s development efforts. Indeed, in many places 
Social Education Organisers have been called the “sappers and 
miners” of Community Projects. There are many imperfections in 
their work and it is too early yet to make exaggerated claims of 
success. Still, the opinion of those who work among the masses is 
significant. They say that Community Projects have brought a 
sense of purpose and joy to the lives of the villagers and that Social 
education has played a role in this achievement. If today, the 
villages of India are humming with greater activity than ever before, 
some credit for this must go to the Social Education Movement. 


